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Abstract— Communication skill is an important and sometimes 

decisive factor in job interviews. However, in the context of 

Saudi Arabia, this skill is not accorded the importance it 

deserves; as a result, the majority of English as a Foreign 

Language (EFL) major students are not fluent in speaking 

English. The reluctance of students to speak is a problem faced 

by teachers in most EFL contexts. This paper reports the issues 

related to the English speaking skill of low-proficiency Saudi 

students in Level 2 at King Khalid University‟s Parallel 

Undergraduate Program for Girls, and the efforts to solve them. 

The paper focuses on the use of the following technologies to 

enhance students‟ communicative confidence and speaking 

fluency: iPad or smart phone; the free software game „Talking 

Ginger‟; free downloadable recording software for making MP3 

files; and Blackboard tools. The paper also concentrates on 

helpful strategies used in the evaluation of speaking skill.   
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I. INTRODUCTION  

N an EFL learning environment, effective 

communication is a difficult goal to achieve. 

Speaking is the most important, but at the same time 

most ignored, part of language teaching. Ur, P. (1998) states 

that even though speaking is a crucial part of language 

learning, it is the one that receives the least attention. In 

Saudi Arabia, English is taught from 5th through 12th grade 

in schools, and during the preparatory year in colleges. By 

the time students get to university, they have learned English 

as a Foreign Language for almost eight years. However, very 

few of them can read or write English correctly, and even 

fewer can speak it well. This lack of proficiency in the basic 

skills in English is a result of the educational system in Saudi 

Arabia (Al Ahdal et al 2014: 41). Nevertheless, even in these 

circumstances some students perform well in English 

because of their own intrinsic motivation as well as the 

English environment at home. Rao (2002) reports that 

Chinese students who learn English as a Foreign Language 

gain knowledge of grammar and vocabulary, achieve fluency 

in the reading skill, and achieve high grades in English 

examinations. However, as they lack good training in 

English listening and speaking skills,  they are unable to use 

English for communication in their daily lives (in Al Ahdal 

et al 2014). This applies equally to EFL students in Saudi 

Arabia.  

Sample of the Study: 

The present study involved a total of 86 female students 

from two sections (40 and 46 students respectively) of the 

Level 2 Listening & Speaking course of the Parallel Program 

at the College of Arts & Education for Women, King Khalid 

University, Abha.   

I 



 

1. The Present State of English in Saudi Arabia 

No serious study for improving the future of English in 

Saudi Arabia can ignore the current state of affairs in the 

field of English teaching.  A closer look at the syllabus for 

the Baccalaureate English Program at King Khalid 

University reveals that it has been prepared with great care. 

The Syllabus includes the Core Courses, consisting of the 

basic skills of the English Language – Listening, Speaking, 

Reading & Writing; Introductory Courses in Linguistics 

and Literature; and Advanced Courses in Language 

Acquisition and Applied Linguistics, Translation Theories 

and Practice. The syllabus also includes a course in Research 

Methods.   

  

 
Fig1. Plan of the Baccalaureate Program at King Khalid University. 

 

The mandatory course description format given to teachers 

calls for a list of strategies to be used in the classroom for 

teaching knowledge, cognitive skills and interpersonal skills. 

• Skills – LSRW -  from Basic to Advanced 

• Vocabulary Building; Study Skills, Grammar 1- 4 
Core Courses 

• Introduction to Linguistics 

• Introduction to Literary Terms 
Introductory 

Courses 

• Phonetics, Phonology, Morphology  & Syntax 

• Poetry, Short Story, Novel & Drama 

• Applied Linguistics 1&2 

• Language Acquisition 1&2 

• Translation 1, 2 & 3 

• Research Methods 

Advanced 
Courses 



 

Faculty members of the English department at King Khalid 

University are highly qualified, and the majority have had 

previous experience in prestigious institutions in different 

countries. However, there is general disappointment among 

them regarding the program outcomes. The current system 

allows students to pass the examinations by memorization 

without any real learning taking place.    

 
Figure 2. The components of a Course Description form to be 

filled out by teachers. 

 

According to Khan (2011), the reality of Saudi students 

proves that, despite good overall planning, purposive 

curricula, integrated textbooks and qualified teachers, 

achievement is below expectations.   

   The students who achieve high grades in Saudi Universities 

are awarded scholarships by the Saudi government and go 

abroad to pursue higher studies.   Amal Al Sibai reported in 

the Saudi Gazette that Saudi students struggle with English 

when they go abroad; they manage to cope with the written 

examinations and assignments, but are unable to order a cup 

of coffee in English even after a year of study abroad (Saudi 

Gazette, 21 May 2012).  The reason can be traced back to 

their weak English skills acquired throughout their 
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schooling. The situation doesn‟t improve much at university 

level, as here too the system allows students to pass their 

examinations by merely reproducing memorized 

information.  This presents the teacher who is seriously 

trying to raise the students‟ English proficiency level with an 

enormous challenge.  

  While low-level English proficiency is the rule rather than 

the exception among students who pass the entry test and 

join the regular academic program, there is another stream of 

students doing a Parallel Program at King Khalid University.  

Among this group the English proficiency levels are even 

lower.  In Level One, some of these students cannot 

understand a word of English and cannot converse in English 

at all; their grammar is faulty and vocabulary sparse, and 

they have no proficiency in reading comprehension 

whatsoever.  The speaking skill of two Level Two sections 

in this program is the focus of the study reported on in this 

paper. The study focused on the classroom activities (the use 

of technology in particular) of 86 low-proficiency female 

students, and the effects of these on their English-speaking 

proficiency. 

 

2. Speaking Skill 

  Speaking English is very challenging for Saudi students.  

The most important reason is their lack of practice in using 

the target language outside (and even inside) the classroom. 

Speaking skills are given little consideration not only when 

English is taught as a foreign language, but also when it is 

taught as a mother tongue. A survey by Witkin, Lovern & 

Lundsteen (1996) shows the wide discrepancy between 

official American state education curriculum guidelines, 

which recommend equal treatment for listening, speaking, 

reading and writing skills, and what actually happens in 



 

classrooms.  Speaking is not considered a critical skill 

worthy of study as an academic subject.  

  Listening and speaking are integrated skills. Speaking 

cannot be divorced from listening as a speaker has to listen, 

understand and then speak to be able to take part in a 

conversation.  For the purposes of this paper, the speaking 

component of the Listening and Speaking 2 course has been 

isolated and made the focus of the investigation.  The 

purpose of isolating speaking is to highlight the features 

required for building a good speaking class and suggest 

strategies to help students improve their speaking skill.  

   

3. What is speaking? 

Speaking skill has traditionally been defined in the context 

of rhetoric and public speaking. Recently, however, the 

definition has been broadened and four main functions 

observed. The first one is the communicative aspect that 

focuses on settings: one-on-one; one-to-many; small group, 

and mass-media. The second function is using 

communication to achieve a specific purpose: to persuade, 

argue, inform or to solve problems. The third is focusing on 

basic competencies required in everyday life, for example 

giving directions, asking for information or providing 

information in an emergency situation. The last function 

comprises the guidelines for a second or a foreign language 

speaker to achieve a basic competency in speaking skill.  

Speaking has many different aspects including two major 

ones – accuracy, involving the correct use of vocabulary, 

grammar, and pronunciation practiced through controlled 

and guided activities; and fluency, considered to be the 

ability to keep going when speaking spontaneously (Brown 

1994). 



 

4. Some Definitions of Speaking Skill 

A selection of definitions by eminent scholars is provided 

here. These definitions focus on different aspects of speaking 

1) Speaking in a language other than one‟s own is the 

hardest of skills for two reasons. First, speaking happens 

in real time, and second, unlike writing, it cannot be 

edited or revised. Speaking is a productive aural / oral 

skill and it consists of producing systematic verbal 

utterances to convey meaning. (Bailey K.M. 2010. P.48) 

2) Richards and Renandya (2002, p.204) state that effective 

oral communication requires the ability to use language 

appropriately in social interactions that involve not only 

verbal communication, but also paralinguistic elements 

of speech such as pitch, stress and intonation. 

3) The ability to speak fluently presupposes not only a 

knowledge of language features, but also the ability to 

process information and language instantly. (Harmer 

2001, p.269.) 

4) Speaking is the knowledge of language and the use of 

skill in applying this knowledge for effective 

communication. (Bygate, 1991, p.3) 

5) Speaking is the skill that the student will be judged on 

most in real-life situations.  (Hornby, 1995, p.37)  

6) According to Gumperz (1999, p.101), speaking is 

comparatively constructed, based on the contributions, 

assumptions, expectations and interpretations of the 

participants.  

 

5. Speaking: A Complicated Procedure 

Speaking is a productive skill.  It seems deceptively simple 

but in reality involves complicated procedures. According to 

Mackey (1965) the procedure for producing spoken language 



 

involves the following process: a) selecting the raw content 

of the utterance; b) choosing the syntactic patterns; c) 

inserting lexical items; d) adding inflectional forms; e) 

composing the sequence of the utterance; f) composing the 

group of sounds; and g) uttering the sound.  While a native 

speaker quickly learns to complete these steps in a split 

second, the non-native speaker has the additional constraints 

of grammar, vocabulary, cultural differences and 

sociolinguistic features to contend with.    

  In the early days of the debate on methodology, teachers 

contested the behavior-versus-structural aspects of teaching.  

In later years, the concern has not so much been the 

behaviorist-versus-structuralist or behaviorist-versus-

generative approach but how much the teaching is teacher-

centered versus student-centered.  In a speaking class the 

focus should be on the speaking of the students. Nunan 

(1999 p.241) emphasizes that in the speaking classroom 

learners should be given the maximum opportunity to 

practice the target language.  The teacher should encourage 

students to use the language inside the classroom. 

II. METHODOLOGY 

The methodology implemented in this paper is qualitative, 

descriptive and mixed. Different activities – electronic and 

face-to-face (F2F) – are used in the class right from the first 

day and then throughout the semester with the purpose of 

improving the students' speaking skill. The theoretical 

underpinnings in this paper are based on both earlier and 

more recent studies on speaking skill and research in 

discourse analysis and pragmatics. The instruments applied 

in this study are questionnaires, observations and assessment 

sheets, teacher observation notes, quizzes, midterm and final 

speaking examination results, final examination results for 

combined Listening & Speaking skills, student feedback, and 



 

online and F2F activities used in the classroom. Electronic 

instruments used include Blackboard tools, MP3 recordings, 

analyses of discussion boards and posts by students, and the 

free game „Talking Ginger‟.       

As stated previously, the study involved a total of 86 

female students (40 students from section 1 and 46 students 

from section 2) of the Level 2 Listening & Speaking course 

of the Parallel Program at the College of Arts & Education 

for Women, King Khalid University, Abha.  The average age 

of the students was 20, except for two students who were 48 

and 34 years old respectively.  

The Classroom 

Since this paper will discuss technology and Blackboard 

tools in the EFL speaking classroom, a description of the 

classroom will not be out of place here. According to Tudor 

(2001), "The classroom is a social as well as a pedagogical 

reality. Thus, while the official role of the classroom is 

pedagogical, the way in which this role is understood and 

defined is influenced by a variety of social agents". Van Lier 

in Turdor (2001:104) states: “The classroom is not a world in 

itself. The participants (teachers and learners) arrive at an 

event with certain ideas as to what is a “proper” lesson, and 

in their actions and interactions they will struggle to 

implement these ideas. Therefore, there are certain 

expectations and demands that need to be fulfilled in a 

classroom if it is to be considered effective”.  With these 

expectations in mind we arrive at the classroom. The Level 

Two English Listening & Speaking 2 class takes place in the 

language laboratory (“Language Lab” or “Lab” for short).  It 

is a large, rectangular hall comprised of  25 booths equipped 

with computers. There is extra space for 25 chairs. A single 

booth is shared by two students doing pair work.  The 

Language Lab software allows the use of headphones; 



 

however, the two-track system recording students‟ speech is 

not functional.  The Lab is used mainly for listening 

exercises through the stereo sound system. When individual 

work has to be done, the extra chairs are used by the students 

after the 25 booths are filled up. The Lab software which 

allows the teacher to connect the students‟ booths in pairs 

and groups is also not functional, so the pair and group work 

is done manually. The students are given training in the use 

of the Blackboard tools right at the beginning of the 

semester. 

Speaking is a social activity, and the social element is 

expressed through wishes, greetings, feelings, attitudes, 

opinions and judgments, which can clash with the formal 

nature of the classroom when teaching speaking (Nazara, 

2011, p.30). Teaching speaking entails creating an 

atmosphere in the classroom which is quite the opposite of 

the control required for a successful listening class. In the 

speaking class, the atmosphere should be friendly, relaxed 

and conducive to interaction, whilst at the same time not 

being „chaotic‟ or „out of  control‟. 

A. F2F Classroom Activities for Improving Speaking Skill 

Rivers (1972) was among the early proponents of role-play 

and activities for speaking lessons in the era of the “listen-

and-repeat” type of audio-lingual learning. Well-planned 

classroom activities can greatly enhance the students‟ ability 

to speak. In an EFL classroom, one cannot deny the 

importance of “Listen-and-repeat”; however, this should be 

used judiciously as one of several communication activities.   

Though the researcher used a number of activities in the 

speaking classroom, the activities that proved to be useful, 

and which the students participated in enthusiastically, are 

the following: describing a picture or an event; giving 

directions; story-telling; pair work in scripting a dialogue 



 

and acting it out; and role play – acting out a role the teacher 

has assigned to the student.   

1. Saying the word aloud in chorus 

One activity which proves useful in the initial stages of 

learning, especially since it is a low-proficiency class, is the 

“chorus”, where difficult words are written on the board and 

the teacher says a word aloud, with students repeating it after 

the teacher. The anonymous nature of this activity gives shy 

students a degree of confidence to say the word aloud and 

learn it.  Soon students are confident enough to say the word 

aloud in front of the whole class.  This activity is very useful 

in the first three weeks of learning.   

2. Storytelling 

According to Wajnryb (2003), stories are a familiar and 

reassuring way of acquiring language and can therefore be 

applied to the language classroom. Students are encouraged 

to tell stories.  First, it is a guided activity with a number of 

helpful words and phrases written on the board. Gradually 

the words are reduced and, finally, the students do the 

activity extempore without any cues.   

3. Scripting a dialogue in pairs 

Two students work in pairs to write a dialogue and 

conversation. Dornyei and Thurrell (1994) note that teachers 

are often unsure about which areas they should focus on in 

teaching conversation. Based on research in Discourse 

Analysis, Conversation Analysis and the study of 

Communicative Competence, they suggest teaching rules 

and structures  (e.g. openings, topic shifting and closing), 

conversational strategies (e.g. paraphrase, asking for 

repetition and clarification), and functions and meanings in 

conversation (e.g. illocutionary function).  Looking at some 

model dialogues and conversations featuring openings, 



 

asking for clarification, topic shifting and closings, the 

students are asked to write their own dialogues and 

conversations.  Later, they act out these conversations in the 

classroom.  Special attention is paid to pronunciation, stress 

patterns and intonation.  Gradually, as the course progresses, 

the students act out their dialogues and conversations 

without the help of the scripts. 

4. Describing a picture 

The students are given some picture cards and are asked to 

describe the pictures.  Initially, helpful words and phrases 

are written on the board. Later on, as they learn new words 

and increase their vocabulary, students are asked to describe 

the pictures without the cues. 

5. Dictation 

Another traditional activity which is used in class is 

dictation. Students are asked to learn new words that they 

come across in the listening lessons. Dictation of ten new 

words is given in every class.  The students exchange their 

books, do peer correction and assign marks. They are also 

asked to keep a record of their progress in respect of 

vocabulary and spelling.  Later on, the students learn the 

meaning of words in Arabic and English. This activity helps 

students to learn new words, which assists them in the 

comprehension of listening and the production of speaking 

exercises. 

B. Technology-enabled Activities for Improving Speaking 

Technology plays a large role in current pedagogy since 

students are inundated with technology in their everyday 

lives. Incorporating technology-based activities enhances 

students‟ learning considerably.   



 

C. Online Activities - Blackboard Tools 

Blackboard tools prove to be very useful in the speaking 

class. The tools that can be used include: the Lectures and 

Assignment modules, Discussion board, Glossary & 

Dictionary tools, the Grade Centre, as well as Evaluation and 

Course Reports.  

The Lectures module allows the teacher to upload recorded 

lectures as well as YouTube videos. The Assignments 

module can be used by the teacher to post assignments and 

quizzes and to track the progress of students.  The discussion 

board can give the students a chance to air their views on 

different topics relevant to the course.  The teacher can start 

different Forums like Introduce Yourself and a Questions 

forum, where students can express their opinions.  A 

Feedback forum can be created by the teacher to monitor the 

level of ease or difficulty of the lessons throughout the 

semester.  The Glossary and Dictionary tools can be 

activated for the course.  The Dictionary tool can be used by 

the students to look up the meaning of any difficult word and 

listen to its pronunciation.  A Glossary can be added for the 

difficult words from the lessons.  The Grade Centre is a 

quick tool that gives students an overview of their progress. 

The teacher should update the Grade Centre by adding the 

marks as soon as a quizzes, midterm examinations or 

assignments are completed.  The Early Warning System is a 

very useful Blackboard tool that helps the teacher to remind 

students who needs to put in more effort to improve their 

performance. This tool really saves many students from 

failing in the final examination. 

Students use the Blackboard Lectures module tools regularly 

to watch YouTube videos which the teacher selects and 

uploads. These videos feature basic English vocabulary, 

pronunciation, stress and rhythm.  Since time  to practice 

their speaking in the F2F class is limited, these video clips 



 

provide students with essential exposure required for 

improving their language. 

D. Activities Using Other Technological Tools 

The tools used in this course include Free Recording 

Software, Voice Editing Software, and the free game 

“Talking Ginger”. In the first week of the course, students 

are given training in the use of free recording software to 

record and save MP3 files.  

 

 

 
 

 

 

 

 
Figure 3. Making an Audio Recording (Image taken from Google) 

 

 

 

 

 

 

 

 

 

 

Figure 4. Sound waves of a recording (Image taken from Google) 

At the end of the first week, students are asked to post an 

audio assignment: a recording of a short talk (2 to 3 minutes) 

about themselves. They record an MP3 audio file of their 

first speaking assignment and send it to the teacher as an 



 

attachment with their message using the Blackboard 

Messages module.  Every week, one audio assignment about 

describing a picture, narrating an event or talking to an 

imaginary friend, is posted by the students. The students can 

notice their own improvement after about six weeks.  

A demonstration of the free software game "Talking 

Ginger" is given by the teacher in the first week of the 

semester.  “Ginger” is a free downloadable game available 

on iPhones and iPads.  It is also downloadable on laptops.  

Students who do not have access to the iPhone or iPad can 

download the program on their laptops. The students are 

asked to use “Talking Ginger” every day for 15 minutes. 

They are asked to use the Talking Friend, one of the game‟s 

many features. If one talks to Ginger, it immediately repeats 

whatever is said in a high-pitched voice.  There is no need 

for recording or playback; one can instantly listen to what 

has been said.  This is a fun way for students to listen to 

themselves. The students had access to these gadgets at 

home and no one had to buy these for the purposes of this 

study.    

Advantages of “Talking Ginger” 

As this game instantly records and plays back, students 

overcome their inhibitions while using the English language 

for fun. They also get used to speaking in English. Speaking 

is not just a linguistic activity, it is also a psychological 

activity. Many students don‟t speak inside or outside of 

class, not necessarily because they don‟t have adequate 

language knowledge or skills but because they are shy, 

nervous or afraid to speak. Many studies have been 

conducted on anxiety, a lack of confidence and the lack of 

willingness to communicate (WTC). Cheng, et al (1999) 

state that low self-esteem is directly proportionate to a 

student‟s inability to use a Foreign Language. Talking with 



 

“Ginger” in English gives students self-confidence to use the 

language in class. Teachers‟ observations in class, students‟ 

feedback on the Discussion Board and students‟ performance 

in tests provide ample evidence for this. 

 

Advantages of Using Technology 

Class time for speaking activities is very limited.  

Technology gives the students access and exposure to the 

target language in their free time outside the classroom.  

Technology also gives them a chance to practice their 

language outside the classroom.  

 

Different Approaches Used in the F2F and Online Class 

In F2F and online activities, both “Bottom Up” (from 

language to meaning, like dictation, listen & repeat, cloze 

etc.) and “Top Down” (from meaning to language i.e., from 

background knowledge to the message) approaches have 

been used.  Proponents of communicative language teaching 

focus only on the Top Down approach, whereas the Bottom 

Up approach is used mainly in traditional methodologies. 

Since this was a low–proficiency class, the “Bottom-Up” 

approach was accorded equal importance. In everyday 

language transactions both these approaches are used to 

process listening and speaking. Additionally, the direct and 

indirect approaches explained by Richards (1990), and cited 

in Richards (2008: 19), are used for all the activities. The 

direct approach focuses on specific features of oral 

interaction, like turn-taking, topic management and 

questioning strategies, whereas the indirect approach focuses 

on conditions that create oral interaction through team work, 

group work or collaborative tasks.  

 



 

Evaluation of Speaking 

The evaluation of learners' speaking skill is not an easy 

task for the teacher. The results of several studies on 

assessing speaking are available, but there is no consensus 

on the criteria or the paradigm. Two types of evaluations are 

applied to assessing speaking skill: one is 'holistic', where 

teachers assign marks at the end of the task based on the 

overall performance.  There is the risk of subjectivity in this 

type of evaluation.  The other type of evaluation is 

„analytical‟, based on different criteria such as 

pronunciation, grammar, stress and rhythm, and the range of 

vocabulary. The students are assessed on each criterion, and 

the individual scores are added up for the total performance. 

  

Types of tasks in speaking assessment 

Richards (2008 p.21) uses a three-part framework for the 

functions of speaking:  talk as interaction, talk as transaction 

and talk as performance. Talk as interaction is generally 

known as conversation. The main focus here is on the 

speakers, and it performs a social function both in formal 

and informal settings. Talk as transaction focuses on what is 

being said and done. In other words, the focus is on the 

message rather than the participants. It performs an 

information-seeking function. Talk as performance is 

intended for an audience. It is generally a monologue rather 

than a dialogue, for example a lecture, speech or a class 

presentation.  

 Based on the above description, a variety of tasks are 

selected for the speaking assessment which performs the 

different functions of interaction, transaction and 

performance.   

The interactional tasks consist of oral production, repetition 

(for pronunciation and stress) and replying to questions. 



 

Transactional tasks include explaining or confirming, asking 

for information, agreeing or disagreeing (for example 

booking an air ticket, talking on the telephone to seek 

information, expressing an opinion, making suggestions 

etc.). Performance tasks consist of intensive speaking or 

monologues (like picture-cued tasks, telling a story, or 

describing an event).  

 

Rubric for Speaking Assessment 

The following rubric was created for the assessment of the 

speaking task. It shows the criteria and the marks.   
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Figure 5. Rubric for the Evaluation of Speaking. 

 

The Rubric for the speaking exam was discussed in class 

and then uploaded on Blackboard for students‟ reference. 

Students could also use the rubric for developing their 

performance.       

Each midterm 1 and midterm 2 speaking examination takes 

5 minutes per student. The administration time for the final 

speaking examination (which is also conducted one-on-one) 

is 10 minutes. Sometimes a second teacher acts as an 

observer, but the course teacher is mostly the sole examiner. 

There are no recording facilities, so the marks have to be 

awarded instantaneously when the students finish their 

examinations.    

III. RESULTS AND DISCUSSIONS 

The results for quizzes and examinations (midterm 1, 

midterm 2 and final) for Section 1, after intensive work over 

a ten-week period, are presented here in a graph (Fig. 6). The 

results indicate that students gained confidence and were 

able to steadily improve their performance as the semester 

progressed. The students‟ feedback from the Discussion 

Board forum and the teacher observation notes confirm this 

observation. Figures 7 & 8 show the overall result for the 



 

combined Listening & Speaking examination, which reflects 

good performances with zero failures in either section.  

IV.  LIMITATIONS OF THE STUDY 

The population of this study was 86 students from two 

sections. There was no control or experimental group. Both 

groups were given the same types of activities, and therefore 

the advantages of using technology cannot be generalized. 

However, the study raises an awareness of using technology 

in the EFL class and its usefulness in promoting speaking 

skill.   
 

      

 
 

Figure 6. Graph showing results for Section 1 for Quiz, 

Midterm1 and Midterm2. 
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Figure 7. Graph showing results for final Listening and Speaking 

examination for section 1. 

 

 

Figure 8. Graph showing results for final Listening and Speaking 

examination for section 2. 

 

The results of the study show that the students‟ confidence 

increased through the use of technological tools.  Further 

research could be undertaken to investigate the correlation 

between the use of technology and the students‟ improved 

speaking ability. 
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V. RECOMMENDATIONS  

Based on observations throughout the semester, the 

following recommendations are made for teachers wishing to 

advance their students‟ speaking skill: 

 Teachers should encourage students to only speak in 

English during the team and group work activities inside 

the classroom. 

 Speaking tests should not be on pre-determined topics. 

This would test memory rather than actual speaking skill. 

 Workshops should be presented to train teachers in the 

assessment of speaking.  

 The assessment rubric should be discussed with students 

at the beginning of the semester. If students know in 

advance which performance features they will be assessed 

on, they can focus on improving these.  

 Facilities to record the speaking examinations should be 

made available.  

 The final speaking examination should be assessed by 

two teachers. 

VI.  CONCLUSION  

This paper presented the use of technology in teaching 

speaking skill in the EFL classroom. Since there is limited 

time available for speaking activities, technology can help 

greatly in extending these activities beyond the classroom 

and keeping students engaged in them, thus expanding the 

students‟ exposure to, and use of, the English language.    

  

VII.    FUTURE DIRECTIONS  

Speaking teachers should be made familiar with basic 

research in Discourse Analysis and Pragmatics. Speaking 

activities should be made conversational and interactional. It 

would be advantageous to compare the objectives of the 



 

speaking skill courses with the objectives of the IELTS and 

TOEFL examinations. The creation of an awareness of the 

fact that the teaching of speaking skill is crucially important 

will be an important step in the right direction.  
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